[bookmark: _Toc116050783][bookmark: _Toc117065677][bookmark: _Toc141532856]How to Use This Template
The syllabus template below was created by the University of Mississippi’s Center for Excellence in Teaching and Learning. It includes suggested language for a range of course policies as well as information on relevant university requirements and links to external resources. It has been designed with in-person classes in mind. If you are teaching online, we invite you to consult the resources available through UM’s Academic Outreach. 

You can use the following key to navigate the information in this document:

Recommendation: In blue sections marked “Recommendation,” you’ll find CETL’s advice for each portion of the syllabus.

Policy: In red sections marked “Policy,” you’ll find relevant information about legal or institutional requirements.

External Resource: In boxes like these you’ll find links to external resources that may help you as you craft your syllabus.


Italicized text indicates suggested language you can use for your syllabus. [Text in brackets indicates sections where you can write in syllabus language that is particular to your course.]

As you work through the template and finalize your syllabus, you can delete the blue, red, and white boxes, along with this cover page and the following table of contents page, leaving only the headings and syllabus text. We suggest removing the italics from that text as well. 

Please modify the syllabus template as you see fit and include only the elements and policies that you and your students most need. While some syllabus components are required, others are optional. Moreover, the language for each policy is only suggested. We encourage you to make the policies more specific and to alter the language to fit the needs of your course and teaching style. You may also choose to reorder the components of the syllabus to emphasize specific policies. 

The template is constructed to be as accessible as possible. As you generate your own syllabus, we encourage you to consult the web and document design resources at https://accessibility.olemiss.edu/ and the Course Accessibility Checklist to ensure that your students have equitable access to your course information and policies. 

[bookmark: _5jh7b057ef5b]If you’d like additional support in designing your course or syllabus, we invite you to set up a consultation with us by emailing cetl@olemiss.edu.

[bookmark: _Toc116050784][bookmark: _Toc117065678][bookmark: _Toc141532857]Table of Contents
Course Information	3
Course Description	3
Course Learning Outcomes	3
Course Texts and Materials	4
Major Assignments	4
Course Grading	4
Course Policies	5
Attendance	6
Disability Access and Inclusion Policy	7
Class Participation / Engagement	8
Academic Integrity	8
Use of Artificial Intelligence	9
Diversity, Equity, and Inclusion	10
Classroom Environment	11
Student Wellbeing	12
Technology in the Classroom	12
Student Resources	13
Academic Support	13
Wellbeing and Community	14
Course Schedule	15
For more inspiration…	15


[Course Title]
[bookmark: _mknxaj6js3em][Term, Class Days and Times, Meeting Location]
[bookmark: _g2zfdot8gm4a][bookmark: _Toc141532858]Course Information
[Instructor’s name and pronouns (You may also wish to include a parenthetical that clarifies how students should refer to you. For example, You may call me Professor X.)]

Office: [Include your office location here.]

Office Hours: [Include the time of your office hours here. Some instructors choose to call these “student hours” to encourage students to take advantage of them.]

Email: [In addition to providing your email address, you might also consider a statement about when students can expect to communicate with you. For example, I respond to emails on weekdays, and in a typical week you can expect a reply from me within 24-48 hours.]
[bookmark: _yujfl7r3n7qp][bookmark: _Toc141532859]Course Description
Recommendation: This portion of the syllabus should describe the course’s subject matter, significance, course-level, and prerequisites. Course descriptions might take a number of forms, and the course description you include in your syllabus may be more student-centered than the one in the course catalog. To invite students into the course, we suggest…
· Beginning with a big idea or interesting question that encapsulates the content of your course
· Including brief description of the primary course content and objectives
· Indicating what assignments and activities students can expect 
· Outlining the course’s significance to students
· Noting any prior knowledge or prerequisites necessary for success in the course
· Using motivational language (“you will have the opportunity to...” or “we will…” as opposed to “students will be expected to…”)

[Describe the course here.]
[bookmark: _xpox7afp5hed]External Resource: To get started, you might consider answering the questions in this course description resource from Carnegie Mellon’s Eberly Center for Teaching Excellence and Educational Innovation.

[bookmark: _Toc141532861]Course Learning Outcomes
Recommendation: Student learning outcomes at the individual course level are specific statements that describe what students are expected to know and be able to do by the end of the course. We recommend that you list 3-5 learning outcomes for your course that begin with active verbs and represent specific, measurable goals for student learning. 

By the end of this course, you will be able to…
· [Outcome 1]
· [Outcome 2]
· [Outcome 3]
· [Outcome 4]
· [Outcome 5] 

Policy: To receive graduate level credit for a course, the breadth and depth of the learning experience must be greater than for undergraduate credit. This is both a SACSCOC criterion and UM Graduate School policy. 500-level courses having both undergraduate and graduate enrollees require an explanation of the different requirements and learning objectives for the two levels of students. The syllabus must clearly explain the different expectations for graduate and undergraduate students concerning course content, assignments, individual projects, grading policy, and any other relevant requirements. 

External Resource: For additional guidance, see this learning objectives resource from Iowa State University’s Center for Excellence in Learning and Teaching. For more sample objectives, see this learning goals resource from Stanford University.

[bookmark: _im43qr1dcodp][bookmark: _Toc141532862]Course Texts and Materials
[List any required course texts or materials here. You might also consider including guidance for where and how students can access any required materials and what they should do if obtaining the materials presents a financial challenge.]
[bookmark: _v5pk5d1k2tb3][bookmark: _Toc141532863]Major Assignments
[List (and briefly describe) the major assignments here.]
[bookmark: _s7zlq6fqkm9m][bookmark: _Toc141532864]Course Grading
Recommendation: This section should clarify how students will be assessed, showing how major assignments factor into the final grade and how that grade will be calculated. Many instructors choose to use a grading scale like the one below. Others choose non-traditional grading schemes in which student grades do not depend on weighted averages. (For more on alternative grading, see the External Resource box below.)

In addition to basic information about assessment in the course, we recommend that you state a policy for late work, make-up work, and extra credit, if applicable, either within this section or within your course policies. 

Policy: For more information on institutional requirements, see the university policy on Credits and Grades. 


Assessments:
[Assignment 1			xx%]
[Assignment 2			xx%]
[Test 1 				xx%] 
[Test 2				xx%]
[Daily Assignments		xx%] 
[Participation	 		xx%]

Grading scale:
A	[Point range or criteria required for an A]
A-	[Point range or criteria required for an A-] 
B+	[Point range or criteria required for a B+]
B	[Point range or criteria required for a B]
B-	[Point range or criteria required for a B-]
C+	[Point range or criteria required for a C+]
C 	[Point range or criteria required for a C]
C-	[Point range or criteria required for a C-]
D	[Point range or criteria required for a D]
F	[Point range or criteria required for an F]
External Resource: For more information, see this guide to assessment from Vanderbilt University’s Center for Teaching. For information on non-traditional grading, see this guide to alternative assessment strategies from Duke University’s Learning Innovation. 

[bookmark: _Toc141532866]Course Policies
This section includes information and suggested language for both required and optional policies. Instructors are required to include policies related to…
· Attendance
· Disability Access and Inclusion
Instructors may also wish to include the following optional policies:
· Class Participation / Engagement
· Academic Integrity
· Use of Artificial Intelligence
· Diversity, Equity, and Inclusion
· Classroom Environment
· Student Wellbeing
· Technology in the Classroom
We encourage you to include the policies that are most relevant to your context and to cut or alter the suggested language as you see fit. While it’s important to include all the relevant course information, keep in mind that too much text can overwhelm students. 
[bookmark: _didiamlqbhop][bookmark: _Toc141532867]Attendance
Policy: According to university policy, instructors are “expected to articulate and inform students in writing via a course syllabus, on or before the first meeting of each course, about specific class attendance requirements.” You can review this and other institution-specific recommendations in UM’s Guidelines for Attendance Policies.

Recommendation: The best attendance policy is the one that best promotes learning in the course. We encourage you to explicitly state your policy, clearly outline any consequences for class absences, and explain to students the rationale behind these decisions. You might also include a note on tardiness in this section. 

As you craft your attendance policy, keep in mind that you may have students with chronic illnesses, disabilities, religious requirements, university obligations, or other circumstances that necessitate several absences. Consider what flexibility you can provide these students while facilitating a high level of learning for all students and maintaining boundaries around your own time. This difficult balance will look different for every course and instructor. Some suggested language is below—please choose the specific phrases and formats that work best for your context. 

The activities we do during class are essential to your learning in this course, so you should make every effort to attend all class meetings and to arrive to class on time. I recognize, however, that illness, personal emergencies, university obligations, religious observances, and other circumstances may sometimes cause you to be late to class or prevent your attendance entirely. 

I have the following expectations for attendance: […]

I build flexibility into the attendance requirement by […]

Your attendance will be evaluated in the following way: […]

Excessive/unexcused absences, defined as […], will result in […].

If you anticipate problems with your attendance, please contact me so we can make a plan to support your learning. 

External Resource: For more on creating an effective policy, along with sample language, consult this attendance resource from the University of Colorado Boulder’s Center for Teaching and Learning. 


Policy: The university requires students to attend the first meeting of every course for which they are registered, unless they obtain prior departmental approval. Without such approval, a student who is absent from the first class meeting may be dropped from that class by the dean of the school or college with the responsibility for the course. You can review this and other institution-specific recommendations in UM’s Guidelines for Attendance Policies.

The University also requires instructors to verify the attendance/participation of students in all courses within the first two weeks of the semester (and within a comparable time period for half terms and intersessions). You can read more about attendance verification at this link. 

You may wish to outline not only your expectations for attendance but also university-specific requirements, including a statement of how and when the attendance verification will be performed. Some suggested language is below.

Please be aware that the university requires students to attend the first meeting of every course for which they are registered, unless they obtain prior departmental approval. Without such approval, a student who is absent from the first class meeting may be dropped from that class. 

The university also requires instructors to verify the attendance of each student during the first two weeks of the term. I will conduct attendance verification by […]. 

If you have concerns about your attendance and course enrollment in the first weeks of class, I encourage you to contact me as soon as possible.
[bookmark: _r7pavwuts5sl][bookmark: _Toc141532868][bookmark: _bx86erwbykpm]Disability Access and Inclusion Policy
Policy: In accordance with the ADA, instructors are required to include a statement on the course syllabus that addresses accommodations and access for students with disabilities. The statement below has been developed by Student Disability Services, and approved by the Provost’s office, for use on course syllabi.

Recommendation: A Disability Access and Inclusion Policy should signal to students that you are committed to inclusion and equity, invite conversations about students’ access needs, and share resources for disabled students, including information about Student Disability Services and their accommodations process. 

In view of these goals, some instructors choose to adopt the university statement below and add material that emphasizes the instructor’s commitment to accessibility. You may wish to recognize, for example, that some students have difficulty accessing diagnostic services for disability, do not want to disclose or document their disability with the university, or have disabilities that change over time, and reiterate your commitment to supporting student learning regardless of students’ disability statuses.

The University of Mississippi is committed to the creation of inclusive learning environments for all students. If there are aspects of the instruction or design of this course that result in barriers to your full inclusion and participation, or to accurate assessment of your achievement, please contact the course instructor as soon as possible. Barriers may include, but are not necessarily limited to, timed exams and in-class assignments, difficulty with the acquisition of lecture content, inaccessible web content, and the use of non-captioned or non-transcribed video and audio files. If you are registered with SDS, you must log in to your Rebel Access portal at rebel-access-portal to request approved accommodations. If you are NOT registered with SDS, you must complete the process to become registered. To begin that process, please visit our website at apply-for-services. SDS will:

1. Complete a comprehensive review to determine your eligibility for accommodations,
2. If approved, disseminate to your instructors a Faculty Notification Letter,
3. Facilitate the removal of barriers, and
4. Ensure you have equal access to the same opportunities for success that are available to all students.

If you have questions, contact SDS at 662-915-7128 or sds@olemiss.edu.
External Resource: For more on accessibility policies, along with sample language, visit this Accessible Syllabus resource or consult the suggested practices for syllabus accessibility statements from Shannon Madden and Tara Wood.

[bookmark: _Toc141532870]Class Participation / Engagement
Recommendation: Your participation or engagement statement should provide specific information about what constitutes acceptable engagement and state your criteria for assessing it. Verbal contribution to class discussion is normally an important part of the participation policy for discussion-based courses. You might also consider outlining other kinds of engagement that you value and incentivizing a range of behaviors that promote learning in the course.  

Because active participation in the course is one of the most important ways to learn, you will be assessed on your class engagement. Engagement looks a little different for everyone, but in general, an engaged student will come to class prepared, contribute regularly to class activities or discussions, listen attentively to peers and the instructor, stay on-task during class, complete their work in a timely manner, and reach out to the instructor if they have questions or start to fall behind. If you anticipate any barriers to your full engagement in the course, I encourage you to contact me so we can strategize about how you can best fulfill the course requirements. 

Engagement will be assessed in the following way: […]
[bookmark: _2nekp4itjbyi]External Resource: For more policy examples, see this class participation resource from Carnegie Mellon’s Eberly Center. 

[bookmark: _Toc141532872]Academic Integrity
Recommendation: Your Academic Integrity policy should clarify what academic dishonesty and plagiarism means or looks like in the context of your course and assignments; clearly outline potential consequences for academic dishonesty; and introduce any resources that might help students understand the policy and avoid violating it.

According to institutional policy, ‘[t]he University is conducted on a basis of common honesty. Dishonesty, cheating, or plagiarism, or knowingly furnishing false information to the University are regarded as particularly serious offenses.’ We share a responsibility to maintain academic integrity in our work and will follow the procedures outlined in the Academic Conduct and Discipline Policy and the M Book for any instance of academic misconduct. 

You can act with academic integrity in this class by […]. If you have questions about academic integrity, I encourage you to contact me or to consult [this discipline-specific resource].

[bookmark: _Toc141532873]Use of Artificial Intelligence
Policy: Every instructor may determine for their own class what uses of artificial intelligence are permissible and what uses constitute academic dishonesty as outlined in the Academic Conduct and Discipline Policy. Instructors should be as clear as possible in their syllabi, and in speaking with their classes, about how students may or may not use generative AI in their work. Please be aware that there are currently no university-supported AI detection tools. 

Recommendation: Depending on your context, generative AI may serve as a learning tool or as an obstacle in helping students reach your course goals. Since every instructor will take a different approach, the suggested language below is designed to provide a starting point for a range of attitudes toward AI use. Please choose the specific phrases and formats that work best for your context.

As you craft your policy, please keep in mind that students may encounter generative AI in a variety of programs: chatbots like ChatGPT; image generators like DALL-E or Midjourney; writing and research assistants like Wordtune, Elicit, or Grammarly; and eventually word processing applications like Google Docs or Microsoft Word. Consider incorporating flexibility into your guidelines to account for this range of tools and for rapid, ongoing developments in AI technologies. 

Please be aware, too, that AI detection tools are unreliable, and use of AI detection software, which is not FERPA-protected, may violate students’ privacy or intellectual property rights. Because student use of generative AI may be unprovable, we recommend that instructors take a proactive rather than reactive approach to potential academic dishonesty by crafting assignments for which generative AI would not be helpful; scaffolding larger projects as a sequence of smaller projects, perhaps with some work taking place during class time; asking students to document and reflect on their processes for completing assignments; and creating assignments, policies, and grading schemes that reduce stress and enhance student motivation. CETL is happy to consult with you on any of these practices at any time. 

Use of Generative AI Permitted (with or without limitations)
Generative AI refers to artificial intelligence technologies, like those used for ChatGPT or Midjourney, that can draw on a large corpus of training data to create new written, visual, or audio content. 

AI can support your learning in this course by [e.g., helping you brainstorm assignment topics or approaches, helping you consider points of view that hadn’t occurred to you, generating images for use in presentations, polishing your spelling and grammar, etc.]. It can hinder your learning by [e.g., generating ideas for you before you have had a chance to think of your own ideas; inhibiting the development of your own writing skills; generating factually inaccurate statements or fictional reference sources; etc.].

You may [or may not] use the following tools: [e.g., ChatGPT, Google Bard, Bing Chat, Claude, Synthesia, DALL-E, Midjourney, Fermat, Wordtune, Elicit, Grammarly, etc.]

You may [or may not] use AI tools in the following ways: [e.g., for brainstorming or idea generation; for developing research questions; for locating possible sources; for generating outlines; for generating sentences; for generating paragraphs; for generating counterarguments; for getting feedback on your work; for editing and proofreading; for summarizing readings; for clarifying passages from readings; for writing computer code; for generating images for presentations; for visualizing data sets; for checking your work on problem sets; etc.]

You may [or may not] use AI tools on the following assignments: [...]

If you use an AI tool to complete an assignment, please disclose your use of it by [e.g., citing the tool; identifying which elements of the assignment were created using generative AI; noting how you used the tool; writing a brief reflection on how AI affected your process; etc.]

Please know that you are responsible for the work you submit for this course, whether or not you use AI tools in the creation of that work. This means, among other things, that you should check the factual accuracy of what you submit, ensure that any sources you cite are not fictional, and be aware of potential biases in your work. 

While you may use AI tools to enhance your learning in this course, please bear in mind that instructors for other courses will have different policies. 

If you’re unsure about whether or not a specific tool or use of AI is permitted, please contact me.

Use of Generative AI Not Permitted
Generative AI refers to artificial intelligence technologies, like those used for ChatGPT or Midjourney, that can draw on a large corpus of training data to create new written, visual, or audio content. In this course, we’ll be developing skills that are important to practice on your own. Because use of generative AI may inhibit the development of those skills, I ask that you refrain from employing AI tools in this course. Using such tools for any purposes, or attempting to pass off AI-generated work as your own, will violate our academic integrity policy. I treat potential academic integrity violations by [...]

If you’re unsure about whether or not a specific tool makes use of AI or is permitted for use on assignments in this course, please contact me.

External Resource: For a quick primer on how to prepare for Fall 2024, consult this Chronicle advice column by Flower Darby. For more detailed information on AI in the classroom, consult the resources on AI text generators compiled by Anna Mills and the sample AI policies compiled by Lance Eaton. For writing-specific resources, explore the website of the MLA-CCCC Joint Task Force on AI and Writing.

[bookmark: _toonmdqunnsw][bookmark: _Toc141532874]Diversity, Equity, and Inclusion
Recommendation: A Diversity, Equity, and Inclusion statement illustrates your commitment to creating a class in which all students are welcomed, valued, and provided an equal opportunity to succeed. Your DEI statement should outline this commitment, discuss how you enact it in your class, and note where students should turn if they need further support. 

Because a personalized statement is likely to be viewed more positively by students than a boilerplate one, we encourage you to make this statement specific to your discipline, course, and teaching practice by condensing or adding to it as necessary. If you would like additional guidance on how to personalize your DEI statement, please set up a consultation with us or reference the resources on crafting a DEI statement below. 

The University of Mississippi embraces its public flagship mission of inspiring and educating our diverse and vibrant community where all individuals are able to intellectually, socially, and culturally thrive through transformative experiences on our campus and beyond. In line with the Pathways to Equity Strategic Plan, I make the following commitments to diversity, equity, and inclusion in our classroom:

· Diversity is an affirmation of the intersecting individual, social, and organizational identities that make our community vibrant and transformational. I commit to embracing the full spectrum of diversity in this class, recognizing it as a resource, strength, and benefit to our shared learning experience. 
· Equity is directly addressing the social, institutional, organizational and systemic barriers that prevent members of marginalized groups from thriving in our community. I commit to be both proactive and responsive in mitigating barriers to learning so that all members of our classroom community can reach their full potential. 
· Inclusion is actively and intentionally creating a welcoming campus where all individuals feel they have a supportive and affirming space to learn, grow and engage. I commit to fostering a classroom environment that fully supports, values, and engages the intersectional identities of every student.

As your instructor, I enact these commitments by […].

Your success in this class is important to me. If there are aspects of this course that inhibit your belonging, and therefore your learning, I encourage you to contact me so we can develop strategies that support you as you work toward the course requirements. I also encourage you to explore campus resources related to diversity, equity, and inclusion.

[You may wish to list resources like SDS, the office of Diversity and Community Engagement, the Center for Inclusion and Cross Cultural Engagement, the Sarah Isom Center, LGBTQIA+ Programming and Initiatives, the Bias Education and Response Team, and UMatter here or in the “Student Resources” section.]

[bookmark: _31pa51qsm4oz]Classroom EnvironmentExternal Resource: To further develop your DEI statement, you might consult the questions and sample statements in this Diversity and Inclusion Syllabus Statement resource from Brown University’s Sheridan Center for Teaching and Learning or this resource on Personalizing Syllabus DEI Statements from the University of Iowa’s Office of Teaching, Learning, and Technology.  

Recommendation: Classroom environment policies vary widely depending on the type of course they govern and the content of that course. They are common in discussion-based classes and courses that deal with sensitive subject matter, but we recommend a classroom environment statement for any course in which students interact extensively with each other. 

The statement should outline your expectations for student behavior and interaction, how the class will cultivate and maintain a positive environment for learning, and how the class will respond to violations of the classroom environment policy. You might also consider involving students in creating or fleshing out this policy. 

In line with the Pathways to Equity Strategic Plan and The Creed, it is our responsibility to cultivate an environment that respects the dignity of each person, promotes fairness and civility, and welcomes diverse identities and perspectives. The classroom should be an inclusive space in which every student feels supported, challenged, and welcome to contribute to our collective learning. We will work to create this environment by […]

Violations of this policy may result in […]. Any student who engages in hostile behavior may be asked to leave the class. 

Student WellbeingExternal Resource: For more sample language, see this resource on Sample Syllabus Statements for Inclusive Excellence from the Center for Excellence in Teaching and Learning for Student Success at Appalachian State University. 

Recommendation: Your Student Wellbeing statement should assure students of your commitment to their wellbeing, provide information about what to do if they encounter a health issue or difficult life circumstance that impacts their performance in your class, and share any wellbeing-related resources they may need. You may also use this section to introduce or reiterate any classroom expectations specific to COVID-19. 

Many college students struggle with physical and mental health issues as they navigate busy schedules, academic pressures, and difficult life transitions. Your wellbeing is important to me, and I encourage you to prioritize it. If a health issue or life circumstance of any kind is impacting your ability to succeed in this class, please don’t hesitate to contact me so we can make a plan to support your learning. I also encourage you to take advantage of campus and community resources that can help. 

[You may wish to list student wellbeing resources like the University Counseling Center, UMatter, UMSafe, and VIP: Survivor Support here or in the “Student Resources” section.]
[bookmark: _3krgwjb6yxis]For more information and sample language, see this student wellness resource from Carnegie Mellon’s Eberly Center.

[bookmark: _qk0sz28fxiv1][bookmark: _Toc141532878]Technology in the Classroom
Recommendation: Your technology policy should set out guidelines for the use of laptops, cell phones, and other personal devices, stating rules or recommendations that are consistent with your learning goals and most likely to enhance learning in your classroom. It should clarify how and when (if ever) students are expected to use such devices, the ways you plan to enforce class policy, and the rationale behind your decision. 

Because banning the use of personal devices outright can present accessibility challenges, you’ll want to think carefully about what restrictions you place on technology in the classroom. But because such devices can be distracting both to their users and to other students, you’ll also want to consider how to encourage appropriate use of technology for your class context. 

Laptops and cell phones can be effective learning aids but can also distract you and your classmates from the task at hand. At some points in class, we may make use of these technologies as learning resources, and at some points I may request that you put them away to give the class activity your undivided attention. I encourage you to take responsibility for your use of personal devices and to employ them in ways most likely to enhance your own learning. If inappropriate use of technology becomes a persistent problem, I may ask you to refrain from using these devices in class for the duration of the semester or speak with me individually to resolve the issue.
[bookmark: _6q4b4upjie7p]External Resource: For more information, see this classroom technology policy resource from the University of Michigan’s Center for Research on Learning and Teaching. 

[bookmark: _1cqegt5eh0vy][bookmark: _Toc141532880]Student Resources
List here the internal or external resources that would be especially helpful in your students’ academic and personal success. Below are some campus resources you might wish to highlight, along with sample language developed by the relevant university offices. As you consider which resources to include, keep in mind that students may be overwhelmed by the amount of information on your syllabus and consider how you might remind students of these resources throughout the semester.
[bookmark: _Toc141532881]Academic Support
· Writing Centers: Aside from one-on-one meetings with teachers during office hours, a great way to improve your writing is to work with writing consultants at one of the University’s writing centers. Writing consultants will work with any student writer working on any project in any discipline. To learn more about the writing center locations, hours, scheduling and services, please go to writingcenter.olemiss.edu.

[insert location, phone number, and URL of the WC relevant to your class]

· The Speaking Center: The University of Mississippi Speaking Center offers free public speaking consultation services for UM students. Their highly trained peer consultants work alongside UM students on projects in all disciplines. They provide free access to one-on-one consultations, group workshops, and other speech communication-focused resources. If you need to create a presentation for a class or for a university-related activity, you can get feedback and advice from consultants in the Speaking Center. Their services are delivered face-to-face and online. Their goal is to cultivate individualized strategies with UM students to help them become independent, effective, and confident speakers. 

To learn more about the Speaking Center, check out their website. Or use this link schedule an appointment for a consultation. This link will prompt you to complete a registration form before scheduling your appointment. 

· CSSFYE Academic Support Programs
· UM Library Services
· Intensive English Program
[bookmark: _Toc141532882]Wellbeing and Community
· UMatter—Basic Needs Support: Any student who has difficulty affording groceries or accessing sufficient food to eat every day, or who lacks a safe and stable place to live, and believes this may affect their performance in the course, is urged to contact UMatter: Student Support and Advocacy at 662-915-7248 or umatter@olemiss.edu. Students who struggle to afford groceries or access sufficient food to eat are especially encouraged to visit the Grove Grocery: The UM Food Pantry in 213 Kinard Hall or email umatter@olemiss.edu. Students who are struggling to meet their basic needs may also find the following website helpful: https://www.findhelplafayettecounty.org/.   

· UMatter—Student Support & Advocacy: UMatter provides free and confidential information, consultation, support, and case management to University of Mississippi students and graduate students who may have experienced concerns of challenges impacting them during their time at the university. UMatter works to coordinate access to campus and community resources to support students. UMatter also provides support and resources for students that are responding to Title IX or conduct matters at the university. These services include academic and housing accommodations for Title IX concerns, individual case management for responding students, support in Title IX investigations and conduct matters, connecting students with advisors for adjudication processes, and referrals to services on campus and in the community. Contact UMatter, umatter@olemiss.edu, 662-915-7248, 301 Student Union with questions or for support.

· VIP: Survivor Support: Students who may have experienced any type of gender-based violence including sexual assault, relationship abuse, or stalking are encouraged to reach out to VIP: Survivor Support by calling 662-915-1059 or emailing vip@olemiss.edu for confidential emotional support and resources.  Students may need support with their academics, non-emergency medical care, forensic exams, STI testing, reporting options, safe rooms/safety planning, and/or referrals for psychological support. Students will receive nonjudgmental emotional support and create an individualized plan to meet their needs.

· University Counseling Center: The University Counseling Center is a professional facility offered by the University of Mississippi to assist students, faculty, and staff with many types of life stressors that interrupt day-to-day functioning, including the stressors associated with the COVID-19 pandemic. They offer individual counseling, couple’s counseling, group counseling, stress management, crisis intervention, assessments and referrals, outreach programs, consultations, and substance abuse services. There is no fee for currently enrolled University students and everything you say to your counselor is confidential. You can contact the Counseling Center for information about mental health issues at https://counseling.olemiss.edu, counslg@olemiss.edu, 662- 915-3784, 220 Lester Hall, and https://www.facebook.com/universitycounselingcenterolemiss/. You can schedule an appointment or get information about appointments by calling the UCC at 662-915-3784.

· UMSafe
· Bias Education and Response Team
· Diversity and Community Engagement
· Center for Inclusion and Cross Cultural Engagement
· Sarah Isom Center 
· LGBTQIA+ Programming and Initiatives 
[bookmark: _kv1tcmdv5phv][bookmark: _Toc141532883]Course Schedule
Recommendation: As you craft your course schedule, be aware of religious observances that may impact your students’ abilities to attend class or complete major assignments. You might also note briefly that the schedule is subject to change (with notice). 

Policy: Please note that the university has adopted a statement about the Wednesday through Friday of the week before Finals Week. According to this statement, faculty are not to give major exams (constituting more than 10% of the final grade) in undergraduate courses during these three days. This prohibition does not apply to lab courses and writing intensive courses, where term papers or major project reports are due at the end of the semester. Instead, the policy is intended to apply to cases where the last exam would be similar in nature to the final exam. 

[Include a schedule or calendar to outline class meetings and dates for the completion of reading, assignments, papers, exams, and other course activities.]

[bookmark: _Toc141532884]For more inspiration…
Consult the sample syllabi from Carnegie Mellon’s Eberly Center and more sample syllabi University of Virginia’s Center for Teaching Excellence.



