
 
Log into the SOE Assessment 
System.  

https://olemiss.edu/depts/education/
assessment/login.php 

 
Click “Personal” in the 
Navigation Menu. Then click 
“View Overview.” 

 
Scroll down the “Student 
Information” page until you 
see the heading “Student Test 
Score Information.” 

 
Your SOE Writing 
Assessment scores will be 
listed in the test score box. 

 
What do my scores mean? 

 
Writing experts at the University of Mississippi evaluated 
your writing by using the Written Communication Value 
Rubric. 

There are a total of 20 points that can be earned on the 
rubric. The total points are comprised of scores from five 
domains: 
Context and Purpose of Writing 
Content Development 
Genre and Display Conventions 
Sources and Evidence 
Control of Syntax and Mechanics 

Each domain has a maximum value of 4 earned points. 
 

The full rubric as well as detailed explanations of the rubric’s 
language can be found below. 

 
What happens next? 

 
If your SOE Writing 
Assessment scores fell below 
expectations you will receive 
an email from the School of 
Education Assessment Office. 

 
This notice will include 
information about how to 
visit the University of 
Mississippi Writing Center to 
receive assistance with your 
writing. 

 
Trouble accessing your 
scores? 

 
Email assess@olemiss.edu 

How to View School of Education Writing Assessment Scores 

Teacher candidates: Follow the steps below to view your SOE Writing Assessment Scores: 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://olemiss.edu/depts/education/assessment/login.php
https://olemiss.edu/depts/education/assessment/login.php
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Definition 

Written oommuniC'1lion L5 the development and expression of ideas in \\Oiting Written oonununiC'1lion involves learning to m)J"k inmany genres and st ies. It C30 involve v.orking" th many different writing 
technologies, and mixing texts, data, and images. Written oonunw1ication abilities developthrough iterative experiences across the currirulum. 

El'Dlffotor.r ttre enroffroged to o.<rign a Z!f'O to tt'!] IJJOrk Sttmple or rollection of i.-ork that the,J/Ot mttt !Jeffrhmark (all one) fer,/ pe,formttn«. 
 

 Capstone 
4 

Milestones 
3 2 

Benchmark 
I 

Context of and Purpose for Writing 
Includes considerations of audience, 
purpose, and the circumstances 
surrounding rile writing task(s). 

Demonstrates a thorough understanding 
of context, audience, and purpose that is 
responsive to the assigned task(s) and 
focuses all elements of the work. 

Demonstrates adequate consideration of 
context, audience, and purpose and a 
clear focus on the assigned task(s) (e.g., 
the task aligns with audience, purpose, 
and context). 

Demonstrates awareness of context, 
audience, purpose, and to the assigned 
tasks(s) (e.g., begins to show awareness 
of audience's perceptions and 
assumptions). 

Demonstrates minimal attention to 
context, audience, purpose, and to the 
assigned tasks(s) (e.g., expectation of 
instructor or self as audience). 

Content Development Uses appropriate, relevant, and 
compelling content to illustrate mastery 
of the subject, conveying the writer's 
understanding, and shaping the whole 
work. 

Uses appropriate, relevant, and 
compelling content to explore ideas 
within the context of the discipline and 
shape the whole work. 

Uses appropriate and relevant content to 
develop and explore ideas through most 
of the work. 

Uses appropriate and relevant content to 
develop simple ideas in some parts of the 
work. 

Genre and Disciplinary Conventions 
Formal and informal n,/es inherent in 
the expectations for writing in particular 
forms and/or academic fields (please see 
glossary). 

Demonstrates detailed attention to and 
successful execution of a wide range of 
conventions particular to a specific 
discipline and/or writing task (s) 
including organization, content, 
presentation, formatting, and stylistic 
choices 

Demonstrates consistent use of 
imponant conventions panicular to a 
specific discipline and/or writing task(s), 
including organization, content, 
presentation, and stylistic choices 

Follows expectations appropriate to a 
specific discipline and/or writing task(s) 
for basic organization, content, and 
presentation 

Attempts to use a consistent system for 
basic organization and presentation. 

Sources and Evidence Demonstrates skillful use of high- 
quality, credible, relevant sources to 
develop ideas that are appropriate for the 
discipline and genre of the writing 

Demonstrates consistent use of credible, 
relevant sources to support ideas that are 
simated within the discipline and genre 
of the writing. 

Demonstrates an attempt to use credible 
and/or relevant sources to support ideas 
that are appropriate for the discipline and 
genre of the writing. 

Demonstrates an attempt to use sources 
to support ideas in the writing. 

Control of Syntax and Mechanics Uses graceful language that skillfully 
communicates meaning to readers with 
clarity and fluency, and is virtually error- 
free. 

Uses straightforward language that 
generally conveys meaning to readers. 
The language in the portfolio has few 
errors. 

Uses language that generally conveys 
meaning to readers with clarity, although 
writing may include some errors. 

Uses language that sometimes impedes 
meaning because of errors in usage. 

mailto:l%27f1lffe@aam.org
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The VALU£ rubric; \\eredeveloped1¥ teams of facultyexperts repre;eruingcolleges and universities acra;.s the United States through a process tl,at examined n,any existing campus rubrics and related dOaJmerxs for ead1learning 

outcomeand incorporated adclitiornl fee:llxid< from faadty. The rubrics aniculate fundamenlal criteriafor ead1learning outcome, \\ith performance descriptors demonstrating progres.sivelymore sophlsticated levels of attainment. The 
ruhrics are intended for institutiornl-level use in evaluating and<lLscus.singstudent le-,rning. not forgr•ding The core expeaations articulated in all 15 of the VALUE r ,ric; c-,n andshould he translated into the language of individual 
c-,mpuse;, discipline;, andeven course< The utility of the VALUE rubrics is to po;ition learning at all undergrdduate levels ,,itl1in a lnsic frarlle\,ork of expeaations sud, that evidence of learning can hyslwed nationallythroug, a common 
dialog and understanding of student succe;s. 

Definition 
Written communication is thedevelopn1en and expression of ideas in "riting Written communic"d.tion involveslearning to ,,ork in manygenre; andSt"}ies. It can involv,e-mrking with 1nany differer-. "riting technologies,andmixing 

texts, cbta, andiniages. \Xlritten comrnunicltion abilities develop through iterative experience; aero. the curriculwn. 
 

Framing Language 
This \\riling rubric is designed for u,;;e in a widevariety of edt.x:ational in'ititutions. The rno,;t dear finding to emerge from decadesa· research on \\>Tiling assessment is that the best \\Tilinga'isessrnenLs are locally determined and 

sensitive to local context and mls.sion. Users of this ruhric should, in the end, consider makingaclapations and additions that dear·ly link the languageof the rubric to individualcamp.is contexts. 
ThLs rul,ric focuses as.,;essment on how specific \\Titten \\Orksamples or collectia; of \\orkrespond to specific contexts.The central que;iion guiding the rubric is"How \\ell does \\Tiling respond to the needsof audi s) for the 

\\ork?• ln focusing on this quesion the ru1:x-ic does not attend to other asJXU-s of writing tmt are equally irnJX)rtant: issues of \\>Tiling process, \\>Tiling !it.rat \\>Titers' nuency\\ith differer» modes of textual produaion or f.XlbJic-J.tion.,or 
\\Titer's grm,ing eni;igement ";th \\Tiling and disciplinaritythrough the process of v.riting 

£ valuators U5ing this rubric rnu'it e inf onnation about theassignrnents or purpo,;es for \\riting guiding writers' \\ork Alo;o recornrnended is indlKiing refleaive \\Ork samplesof collea.ions of \\Ork that addre;s such c:,..,estions a'i: 
What decisions did the \\riter 1nake about alKiience, purpase. arxlgenrea'is/he compiled the \\ork in the po1tfolio? How are t d1oicesevieffl in the \\Tiling - in the conter-., organization and5t.ructure, rea'iOOing, evidenc:e, mechaniC'd.l 
andsurfaceoonventions, andcitational systeinsU5ed in the \\riting This will enaJ eevaluators to have a dear sense of how writers w1derstand thea'isigrunents and take it into consideration as they evaluate 

The first se::tion of this iubric addresses the context and purpo;efor v.riting A \\orksampleor collections of \\Ork c-,n convey the context and purpo;efor the \\riting ta'il<s it sho=ases1¥ including the\\Tiling as.signmerxs 
associated with \\ork sample;. But \\Titer,snay also con, theccnext and f.X.JqXN! for their writing \\tithin the texts. lt isirnf.X)rtant for facultyand in'ititutionsto indlKle directions for stuefflsabout how theyshould rq.:x-estn their \\riting 
contexts and purpo;es. 

f acuity intere;ied in the re;eard, on "'Titing as.ses.sment tt.il hasguided our \\ork here can consult the  ationalCouncil of Teachers of Engllsh/ Council of \X1riting Program AclminlSlrators' \\'lhite P.Jper on \'(/riling As.sessment 
(2008;'"'"·'Wpt1council.org/ \\hitepaper) and the Conference on Coll Composition and Communication's Writing As.ses.smerx: A J'a;ition Statement (2008;'""'"1cte.orgl cccc/ resource;/ po;ition.v 123784.htm) 

Glossary 
The del·initions that follow\\ere developed to clarify tern-.;and concepts used in thls rubric only. 

Content Development:The v.ays in"'hid, the text explores and represerxs its topic in relation to its audience and purpose. 
Ccnext a·andpurpo,;e for writing: The context of writing is the sitU31:.ion surrourxling a te:\1.: \\ho is reading it?"'ho is \\tTiting it? Urxler \\klt circumstances\\111the text he smfed or cirrulatecP What social or r:x>litical factors 

migtv affect how thetext is oomposed or irv:eq:.:x-etecP The p.Upaie for \\Titing is the\\Tiler's intended effect on an atxlience. \\:i'riters might \\tant to·sll3de or inform; they might \\'<Int to reJXX1 or summarize information; they migtv \\7.lnt 
to \\ork through ccxnplexity or confusion; theymight \\tant to argue with other \\Tilers, or oonnect with other \\Titers;they migtv \\7.lnt to oonvey urgency or arnuse; theymight \\tTite for thein'ielves or for an a,signmerwor to reinernher. 

Di5ciplinruy converv.ions: F'orn-nl andinfonnaJrules tml:oon'ititute \\that is seen generally asappropriate \\tithin different ac-.Klernic fields, e.g. introchJcto,y strategies, use of rnssive voice or first poirv:of vie\"\;expectations for 
these, or h)'pothesis, exµ,::tations for kind,of evidence and support tt.lt areapprorriate to thetaskat t.ind, use of primary andsecondarysources to provide evidence and support argument, and to document critic-,I perspeaives on the 
topic. Writei·s \\;II incoq:.x>rdte source,; according to disciplinary arxlgenreconvention\ according to the \\Titer"s purpao;e for the text. Through increasingly sophisticated use of sources, \\Tilers develop an ability to differentiate het\\eert their 
O\\n ideas and the ideas of others, credit and build upon \\ork alreadyaccomplished in the field or ls.suethey areaddres.sing. and providemeaningful examples to re-Jders. 

Evidence: Sourcennteria) that is u'ie'd to exiend, in purpo,;eful \\t3)'S, \\>Titers' ideas in a text. 
Genreconvention.s: Formal and infonnal rules for particular·kinds of texts ancVor mediathat guide formatting organization, and St)'ilstic choice;, e.g lab reports, academic papers, poetr)\ \\ehpages, or personal essays. 
Sources: Tats(\\Titten, orJI, J,emviordl, visual, or other)that Miters drawon a, they \\ork for a varietyof purposes•· to extend, a,·gue \\ith, develop, define, or sl,apetheir ideas, for example. 


